Year 2 Readlng Age—Related Expectatlcms

To become proﬁclent readers, ,ou,oils need to de\relolo their word recagnltwn and

comprehenslon skills as shown by the sim,ole view of read(ng matrix below.
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Figure I: The Simple View of Reading Matrix (Rose, 2006)

The followmg objectlves from the National Curriculum (2013) indicate the skills

and /enowledge pupils will attain in both domains to meet age—related

expectations by the end of the year.

Word Recognltlon

Pupils will:

>

>

A\

continue to apply phomc /enowledge and skills as the route to decode words
until automatic decodmg has become embedded and reading is fluent

read accurately by blending the sounds in words that contain the graphemes
taught so far, Qspecially recognising alternative sounds for gra,ohemes

read accurately words of two or more syllables that contain the same
9rapheme5 as above

read words containing common suffixes

read further common exception words, noting unusual corres,ocmdences
between sloellmg and sound and where these occur in the word

read most words guic/ely and accurately, without overt sounding and blending,
when they have been freguently encountered

read aloud books closely matched to their improving Iohom’c knawledge,
soundlng out unfamiliar words accurately, automat(cally and without undue
hesitation

re-read these books to build up the(rﬂuency and confidence in word readlng




Comprehenslon

Pu,olls wiill:

>

>

>
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devo,lap pleasur@ in readmg, motivation to read, vocabulary and
understandmg b&/ listenmg to, dlscussmg and expressing views about a wide
range of contemporary and classic poetry, stories and non-fiction at a level
bo,yond that at which the&/ can read Lnde,oendently

dlscussmg the sequence of events in books and how items of information are
related

becommg L'ncreasmgly familiar with and retellmg a wider range of stories,

falry stories and traditional tales

bo,mg introduced to non-fiction books that are structured in different ways
recognising stmple recurring llterary language in stories and poetry
dlscussmg and clarlfying the meanings of words, l[n/emg new meanings to
known vacabulary

dlscussmg their favourite words and Iohrases

continuing to build up a repertoire of poems learnt by heart, appreciating
these and reciting some, with appropriate intonation to make the meaning
clear

Understand both the books that they can already read accurato,ly and ﬂuently and
those that tho,y listen to by :

>

>

drawmg on what they already know or on bac/eground information and

vacabulary provided by the teacher

chec/emg that the text makes sense to them as they read and correcting

inaccurate reading

ma/eing inferences on the basis of what is being said and done answering and

as/eing guestions

predicting what might ha,o,oen on the basis of what has been read so far
articipate in discussion about books, poems and other works that are read to

them and those that they can read for themselves, ta/etng turns and listening

toc what others say

explam and discuss their understanding of books, poems and other material,

both those that they listen to and those that they read for themselves.




